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Abstract. Religious moderation aligns with the principles of sustainable development
by fostering a culture of peace, justice, and inclusivity. Islamic educational settings
often integrate religious values into the ELT curriculum, incorporating Islamic stories,
teachings, and ethical principles into language learning materials and activities. By
using this methodological approach, this research aims to provide valuable insights
into effective strategies and key challenges in encouraging religious moderation
through ELT in an Islamic education environment. The data used in this research were
interview transcripts, focus group recordings, and documents which were then
analyzed using thematic analysis to identify recurring themes, patterns, and insights
related to strategies and challenges in encouraging religious moderation through ELT.
This study adopted a qualitative research design to explore the various experiences,
perspectives and practices of educators and stakeholders regarding the promotion of
religious moderation through ELT. The study identified some strategies for promoting
religious moderation: Incorporate Multicultural Content; Encourage Critical Thinking;
Facilitate Open Dialogue; Promote Empathy and Respect; Address Misconceptions
and Stereotypes; Highlight Common Values; Engage with Religious Leaders and
Community Members and Empower Educators with Training. Some challenges as well
were also found: Sensitivity and Cultural Context; Resistance to Change;
Misinformation and Stereotypes; Balancing Academic Freedom and Sensitivity;
Language Barriers; Lack of Resources and Training; Community and Parental
Concerns; and Political and Social Context.
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Introduction

In Islamic educational settings, the role of English Language Teaching (ELT) extends
beyond language acquisition (Hall, 2016). It serves as a platform for promoting religious
moderation and fostering intercultural understanding. Religious moderation is a fundamental
principle in Islam, emphasizing balance, tolerance, and respect for diverse beliefs (Jubba et al.,
2021). In today's globalized world, where encounters between different cultures and religions
are frequent, promoting religious moderation is essential for fostering peaceful coexistence and
countering extremist ideologies. ELT provides a unique opportunity to instill these values in
students while enhancing their language skills and cultural awareness.

The significance of religious moderation lies in its pivotal role in fostering harmony,
tolerance, and understanding within diverse societies (Arifinsyah et al., 2020; Kawangung,
2019). Religious moderation promotes peaceful coexistence among individuals of different
faiths and beliefs. By advocating for tolerance, acceptance, and respect for diversity, religious
moderation helps mitigate conflicts and fosters a culture of harmony and understanding.
Religious moderation serves as a potent antidote to extremist ideologies that propagate violence
and intolerance (Mandaville & Nozell, 2017; Schmid, 2014). By promoting balanced
interpretations of religious teachings and rejecting extremist interpretations, religious
moderation helps counter radicalization and promote a culture of non-violence and dialogue.

In multicultural societies, religious moderation plays a crucial role in preserving social
cohesion by bridging divides and fostering solidarity among diverse communities (Berger,
2018; Reitz et al., 2009). By emphasizing shared values of compassion, empathy, and mutual
respect, religious moderation strengthens social bonds and promotes unity. Religious
moderation upholds fundamental human rights, including freedom of belief, expression, and
conscience (Hully et al., 2023; Marjani, 2023). By advocating for inclusive and pluralistic
societies, religious moderation safeguards the rights and dignity of individuals irrespective of
their religious affiliations. In an interconnected world, religious moderation contributes to
global peace and security by promoting dialogue, cooperation, and mutual understanding
among nations and cultures. By fostering constructive engagement and diplomacy, religious
moderation helps address conflicts and promote sustainable peace.

Religious moderation aligns with the principles of sustainable development by fostering a
culture of peace, justice, and inclusivity (Musyarrofah & Zulhannan, 2023; Setiawan, 2023).
By advocating for ethical conduct, social responsibility, and environmental stewardship,
religious moderation contributes to the achievement of sustainable development goals. Overall,
the significance of religious moderation lies in its transformative potential to build inclusive,
resilient, and harmonious societies based on the principles of tolerance, compassion, and
mutual respect. Embracing religious moderation is essential for addressing contemporary
challenges and building a more just, peaceful, and sustainable world for present and future
generations.

Islamic educational settings often integrate religious values into the ELT curriculum,
incorporating Islamic stories, teachings, and ethical principles into language learning materials
and activities (Ali, 2019; Milal et al., 2020). This integration enables students to develop a
deeper understanding of their faith while learning English, fostering a sense of identity and
belonging within their religious community. ELT plays a crucial role in countering extremist
ideologies by promoting critical thinking, open dialogue, and respect for diversity (Fauzan &
Nadia, 2024; Nirwana & Darmadali, 2021). Through language learning, students are exposed
to different perspectives and worldviews, challenging narrow-mindedness and fostering
empathy toward others. By emphasizing values of compassion, tolerance, and peaceful
coexistence, ELT contributes to building resilient communities resilient to extremist
ideologies.
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Despite the importance of promoting religious moderation, several challenges exist in
integrating this approach into ELT within Islamic educational settings (Baidawi et al., 2020;
Sholeh et al., 2022; Umar, 2021). These challenges may include resistance from conservative
factions, concerns about secular influences in language teaching, and the need for culturally
sensitive and contextually relevant teaching materials and methodologies. Against this
backdrop, this article aims to explore the strategies and challenges involved in promoting
religious moderation through ELT in Islamic educational settings. By examining current
practices, identifying effective strategies, and addressing existing challenges, this study seeks
to contribute to the advancement of religious moderation and intercultural understanding
through language education.

Method

The methodology employed in this article "Promoting Religious Moderation through
English Language Teaching: Strategies and Challenges in Islamic Educational Settings" aims
to systematically investigate the strategies and challenges associated with integrating religious
moderation into English Language Teaching (ELT) within Islamic educational contexts. The
study adopts a qualitative research design to explore the nuanced experiences, perspectives,
and practices of educators and stakeholders regarding the promotion of religious moderation
through ELT (Umar, 2023). Qualitative research allows for an in-depth exploration of the
subject matter, capturing the complexity and context-specific nature of the strategies and
challenges encountered.

Participants include ELT instructors, students, administrators, and other stakeholders from
Islamic educational settings. Selection criteria may include educators with diverse
backgrounds, experiences, and teaching philosophies to capture a range of perspectives on the
topic. The author conducted interviews with ELT instructors, administrators, and key
stakeholders to gather rich, qualitative data on their experiences, perspectives, and practices
related to promoting religious moderation in ELT. The author also organized focus group
discussions with ELT instructors and educators to facilitate group interactions and explore
common themes, challenges, and strategies in promoting religious moderation through ELT.
Analyze relevant educational materials, curricula, and policies to understand how religious
moderation is addressed in ELT materials and institutional practices.

The author analyzed interview transcripts, focus group recordings, and documents using
thematic analysis to identify recurrent themes, patterns, and insights related to strategies and
challenges in promoting religious moderation through ELT. By employing these
methodological approaches, the study aims to provide valuable insights into the effective
strategies and key challenges in promoting religious moderation through ELT in Islamic
educational settings.

Findings and Discussion

ELT initiatives were found to facilitate better interfaith understanding among students
(Mambu, 2016; Visser et al., 2023). By engaging with diverse perspectives and cultural
backgrounds through language learning, students developed greater tolerance and appreciation
for religious diversity. The study revealed that ELT programs fostered critical thinking skills
and empathy among learners (Mete, 2020; Sun, 2023). Through discussions on religious
themes and topics, students learned to analyze different viewpoints objectively and empathize
with others' beliefs and experiences. ELT interventions played a crucial role in countering
extremist narratives by promoting inclusive and moderate interpretations of religious texts
(Ikhrom et al., 2023; Ilyas, 2015). By providing a platform for dialogue and debate, educators
were able to challenge radical ideologies and promote messages of peace and coexistence. The
study emphasized the importance of empowering educators with the knowledge and skills
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necessary to promote religious moderation effectively. Training programs and professional
development initiatives were identified as effective strategies for equipping educators with the
tools to address sensitive religious issues in the classroom.
Strategies for Promoting Religious Moderation

Promoting religious moderation through English Language Teaching (ELT) requires a
nuanced approach that considers the sensitive nature of religious beliefs and practices (Lou &
Noels, 2019; Saini & Ardhy, 2023). Here are some strategies to effectively promote religious
moderation through ELT:

Incorporate Multicultural Content

Stakeholders and educators should Integrate multicultural content into the ELT
curriculum, including materials that highlight the diversity of religious beliefs and
practices around the world. Stakeholders should Expose students to a wide range of
perspectives to foster understanding and respect for different religions. Incorporating
multicultural content into English Language Teaching (ELT) is a powerful strategy for
promoting religious moderation. Stakeholders should Choose reading materials, literature,
and media that represent a variety of cultures and religious perspectives. Stakeholders
should Include texts that showcase the beliefs, practices, and traditions of different
religious communities around the world.

Incorporate religious texts, parables, and stories from various faith traditions into
the ELT curriculum. Use these materials to teach language skills such as reading
comprehension, vocabulary, and critical thinking, while also fostering understanding and
respect for different religious beliefs. Explore cultural festivals and celebrations associated
with different religions through ELT activities. Teach students about the significance of
religious holidays, rituals, and customs, encouraging them to appreciate the diversity of
religious practices. Compare and contrast religious beliefs and practices across different
cultures and historical contexts. Engage students in discussions and assignments that
highlight similarities and differences between religious traditions, fostering empathy and
understanding.

The next step is to invite guest speakers from diverse religious backgrounds to share
their experiences and perspectives with students. Organize cultural exchanges or virtual
visits to religious sites, allowing students to interact directly with members of different
religious communities. Then encourage students to critically analyze stereotypes and
misconceptions about religion through ELT lessons and discussions. Challenge biased
representations of religious groups in media and popular culture, promoting a more
nuanced understanding of religious diversity. Create a classroom environment where
students feel comfortable discussing religious topics openly and respectfully. Facilitate
meaningful dialogue and debate about religious issues, encouraging students to listen
actively and consider different viewpoints. Then provide language practice activities that
incorporate cultural context and religious themes. For example, students can engage in
role-plays or debates based on scenarios related to religious diversity, allowing them to
use language skills in real-life contexts.

By incorporating multicultural content into ELT, educators and stakeholders can
promote religious moderation by fostering empathy, understanding, and respect for diverse
religious beliefs and practices among students. This approach not only enhances language
learning but also contributes to building more inclusive and harmonious communities.
Encourage Critical Thinking

Design activities and assignments that encourage students to critically analyze
religious texts, beliefs, and practices (Bassett, 2016; McGuire, 2019). Teach students to
question and evaluate information critically, helping them develop a nuanced
understanding of religious issues. Encouraging critical thinking is a fundamental aspect of
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promoting religious moderation through English Language Teaching (ELT). Here are
some strategies to foster critical thinking skills in students (Miri et al., 2007; Strohm &
Baukus, 1995):

(1) Encourage students to question their own assumptions and beliefs about religion.
Provide thought-provoking prompts and discussion topics that challenge students
to critically reflect on their perspectives and consider alternative viewpoints.

(2) Teach students how to critically analyze religious texts, articles, and media sources.
Guide them in identifying bias, evaluating evidence, and discerning between fact
and opinion. Encourage students to consider the historical and cultural context of
religious texts to better understand their meanings.

(3) Engage students in discussions and debates on complex religious issues, such as
interpretations of religious texts, religious freedom, and the role of religion in
society. Encourage students to examine multiple perspectives and weigh the
evidence before forming their own conclusions.

(4) Introduce students to the study of comparative religion, which involves examining
similarities and differences between different religious traditions. Encourage
students to explore common themes, values, and ethical principles across religions,
fostering understanding and respect for religious diversity.

(5) Encourage students to critically analyze media portrayals of religion, including
stereotypes, biases, and misinformation. Help students develop media literacy skills
by teaching them to identify and deconstruct misleading representations of religious
groups.

(6) Teach students how to evaluate arguments and counterarguments related to
religious issues. Provide opportunities for students to construct reasoned arguments
based on evidence and logical reasoning, and to respectfully critique the arguments
of others.

(7) Incorporate problem-solving activities that require students to apply critical
thinking skills to real-world religious issues and dilemmas. Challenge students to
propose creative solutions to complex problems while considering the perspectives
of all stakeholders involved.

(8) Assign reflective writing tasks that prompt students to analyze their own beliefs and
values in the context of religious diversity. Encourage students to articulate their
thoughts, feelings, and insights through written reflection, fostering self-awareness
and empathy.

By integrating these strategies into ELT curriculum, educators can empower
students to think critically about religious issues, navigate diverse perspectives, and
contribute positively to promoting religious moderation and interfaith understanding.

Facilitate Open Dialogue

Create a classroom environment where students feel comfortable expressing their
thoughts and opinions on religious matters (Badruzaman & Adiyono, 2023; Booker &
Campbell-Whatley, 2018). Educators can establish a classroom culture where all students
feel safe and respected regardless of their religious beliefs or backgrounds. Emphasize the
importance of active listening, empathy, and tolerance for diverse viewpoints.

Educators can establish ground rules for classroom discussions that promote
respectful dialogue. Educators can encourage students to express their opinions freely
while also being mindful of others' feelings and perspectives. Educators can address any
disrespectful behavior or language immediately. Educators can select discussion topics
that are relevant to religious diversity but avoid contentious or divisive issues that may
escalate tensions in the classroom. Educators can focus on themes such as religious
tolerance, interfaith cooperation, and the value of diversity.
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Frame discussion prompts in a way that encourages critical thinking and reflection.
Ask open-ended questions that prompt students to consider different perspectives,
challenge assumptions, and explore complex issues related to religion. Encourage all
students to participate in classroom discussions, regardless of their level of English
proficiency or confidence. Use techniques such as think-pair-share or small-group
discussions to facilitate participation and ensure that all voices are heard.

Model respectful dialogue by actively listening to students' contributions,
acknowledging diverse perspectives, and refraining from imposing your own beliefs or
biases. Demonstrate empathy and understanding towards students who hold different
religious views. Incorporate structured activities such as panel discussions, debates, or
role-playing exercises that allow students to explore religious issues from multiple
perspectives. Provide guidelines for respectful communication and encourage students to
support their arguments with evidence. Encourage students to reflect on their own beliefs,
values, and biases in relation to religious diversity. Assign reflective writing tasks or
journal entries that prompt students to consider how their experiences and interactions in
the classroom have shaped their understanding of religion.

By facilitating open dialogue in the ELT classroom, educators can create
opportunities for students to engage in meaningful conversations about religious diversity,
challenge stereotypes and misconceptions, and cultivate attitudes of respect, empathy, and
moderation towards people of all faiths.

Promote Empathy and Respect
Foster empathy and respect for others' religious beliefs and practices through ELT
activities that promote understanding and tolerance (Ghufron, 2022; Shaaban, 2005).
Encourage students to consider different perspectives and appreciate the value of diversity
in religious traditions.
Address Misconceptions and Stereotypes
Address misconceptions and stereotypes about religion through targeted lessons
and discussions (Byram et al., n.d.). Provide accurate information about different religious
traditions and challenge common myths and stereotypes that contribute to prejudice and
discrimination.
Highlight Common Values
Emphasize the common values shared by different religious traditions, such as
compassion, justice, and peace (Karakas, 2007; Taiba et al., 2023). Use ELT materials that
highlight the universal principles underlying religious teachings, helping students recognize
the shared humanity among people of different faiths.
Engage with Religious Leaders and Community Members
Collaborate with religious leaders and community members to provide insights into
religious practices and beliefs (Modell et al., 2019; Petersen, 2016). Invite guest speakers
from different religious backgrounds to share their experiences and perspectives with
students, enriching their understanding of diverse religious traditions.
Empower Educators with Training
Provide professional development opportunities for ELT educators to enhance their
knowledge and skills in promoting religious moderation (Syafiyah et al., 2022; Yusti & Ika,
2022). Offer training workshops on interfaith dialogue, cultural sensitivity, and conflict
resolution, equipping educators with the tools to address religious issues effectively in the
classroom.
By implementing these strategies, ELT practitioners can play a significant role in
promoting religious moderation and fostering a more inclusive and harmonious society.

Challenges in Promoting Religious Moderation
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Promoting religious moderation through English Language Teaching (ELT) can face

several challenges. Some of these challenges include:
Sensitivity and Cultural Context

Religious beliefs and practices are deeply personal and culturally sensitive topics
(Ashencaen et al., 2016; Hammoud et al., 2005). Educators may encounter challenges in
navigating these topics while respecting cultural and religious differences, especially in
diverse classrooms with students from various backgrounds.
Resistance to Change

Teaching about religious moderation may face resistance from individuals or
groups who hold extreme or polarized views (Albrecht, 2005; Carvalho et al., 2024). Some
students or community members may be unwilling to engage in discussions about religious
diversity or may express hostility towards certain religious groups.
Misinformation and Stereotypes

Addressing misconceptions and stereotypes about religious groups can be
challenging (Abu-Nimer & Hilal, 2016; Khan & Ali, 2020). Students may have
preconceived notions based on biased media portrayals or limited exposure to diverse
perspectives. Educators must actively work to counteract misinformation and promote an
accurate understanding of different religions.
Balancing Academic Freedom and Sensitivity

ELT educators must navigate the delicate balance between academic freedom and
sensitivity to students' religious beliefs (Vaccino-Salvadore, 2024; Wong & Mahboob,
2018). While it is important to encourage critical thinking and open dialogue, educators
must also ensure that discussions remain respectful and inclusive, avoiding topics that may
cause offense or discomfort.
Language Barriers

In multilingual classrooms, language barriers may hinder effective communication
about religious topics (Ferndndez de Casadevante, 2023). Educators may need to employ
strategies to ensure that all students can fully participate in discussions and understand the
material, regardless of their level of English proficiency.
Lack of Resources and Training

Educators may face challenges in finding appropriate resources and materials for
teaching about religious moderation (Hasan & Juhannis, 2024; Mukhibat et al., 2024).
There may also be a lack of training or professional development opportunities to support
educators in addressing religious diversity effectively in the classroom.
Community and Parental Concerns

Community and parental concerns about the content of religious education can
present challenges for educators (Baquedano-Lopez et al., 2013; Jackson, 2004). Some
parents may have specific expectations or preferences regarding the teaching of religion,
leading to tensions or disagreements between educators and stakeholders.

Political and Social Context

The political and social context in some regions may pose challenges to teaching
about religious moderation (Daffa & Anggara, 2023; Schwedler, 2011). Educators may
face pressure from government authorities, religious leaders, or community organizations
to promote specific religious agendas or ideologies.

Addressing these challenges requires a thoughtful and nuanced approach that prioritizes
respect, empathy, and open dialogue. Educators can foster an inclusive learning
environment by promoting critical thinking, cultural sensitivity, and mutual understanding
among students of diverse religious backgrounds.
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Conclusion

The study on promoting religious moderation through English Language Teaching
(ELT) in Islamic educational settings has provided valuable insights into both strategies and
challenges. First, the strategies for promoting religious moderation through ELT such as
Incorporate Multicultural Content, Encourage Critical Thinking, Facilitate Open Dialogue,
Promote Empathy and Respect, Address Misconceptions and Stereotypes, Highlight Common
Values, Engage with Religious Leaders and Community Members, Empower Educators with
Training. Second, the challenges such as Sensitivity and Cultural Context, Resistance to
Change, Misinformation and Stereotypes, Balancing Academic Freedom and Sensitivity,
Language Barriers, Lack of Resources and Training, Community and Parental Concerns,
Political and Social Context.

Overall, the study underscores the importance of implementing effective strategies
while addressing the challenges inherent in promoting religious moderation through ELT in
Islamic educational settings. By fostering understanding, critical thinking, and respectful
dialogue, educators can play a pivotal role in promoting religious moderation and fostering
harmony in diverse religious communities.
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