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ABSTRACT  

With the exponential advancement of sophisticated artificial intelligence tools, second language 

educators need to embrace this inevitable educational shift by possessing a more 

comprehensive understanding of how to maximize the full benefits of these powerful, 

technology-driven learning supports in their regular teaching and learning enterprises. With 

respect to the above-mentioned notion, the researchers undertook this small-scale library study 

using a thematic analysis approach. With the support of a thematic analysis approach, the 

researcher can potentially yield more comprehensible, systematic, and contextualized results 

as the prior finding were subsumed into identical research themes. Thus, the researchers 

conducted an exhaustive thematic analysis of 30 previous artificial intelligence tool studies to 

produce more accurate research outcomes. The thematically-categorized findings unraveled 

that the constant utilization of artificial intelligence tools can be actualized owing to the provision 

of adequate professional development trainings, which may more likely result in the attainment 

of fruitful educational outcomes. 

Keywords: Technology; EFL teachers; artificial intelligence tools; library study; thematic 

analysis   

INTRODUCTION 

The main purpose of artificial intelligence tools is to put mankind’s regular work basis at 

ease, particularly while dealing with complex working enterprises. [1] assert that with the 

support of effective artificial intelligence devices, people can preserve their valuable time to 

accomplish other demanding workloads. Concerning the underlying principle of artificial 

intelligence tools, it is pivotal for workforces in this modern era to start embracing these 

technologically-driven platforms through their regular routines. This indispensable standpoint is 

tightly interwoven with [2] theorizing that the dissemination of various artificial intelligence tools 

prompt professional workers to begin utilizing them as one of their mainstays in order to achieve 

their targeted goals. In the second language educational realm, the internalization of artificial 

intelligence tools empowers EFL learners’ target language proficiency growth due to an 

intensive monitoring of their progressive learning performances. [3] adduce that in the light of 

artificial intelligence tools, second language learners can elevate their target language 

knowledge, skills, and achievements to the topmost development. In another strand of 

argument, artificial intelligence tools are also useful for reinforcing EFL learners’ learning 

motivation. The occurrence of this laudable learning outcome can potentially take place since 

they discover the mutual connectivity between the specifically-delivered learning materials with 

their daily life dynamics. The above-explained conception is mutually interlinked with [4] 

articulating that second language educationalists need to introduce EFL learners to an optimal 

internalization of artificial intelligence tools, where they are eager to enforce comprehensive 

exploration on their discipline subject contents.
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Artificial intelligence tools are the catalyst for second language educators to promote 

more convivial classroom learning climates for the classroom members. This valuable learning 

outcome can be released since EFL learners are exposed to various multimodal aspects 

fulfilling their diverse multiple intelligence. [5] confirm that while being equipped with 

heterogeneous artificial intelligence tools, target language learners are more prone to 

experience a higher degree of learning enjoyment as they can access the designated topical 

subjects in a wide variety of learning modes: visual, auditory, linguistic, and other multiple 

intelligence streams. The promotion of these promising teaching-learning enterprises is 

attributed to the cultivation of student-oriented pedagogical approaches imparted by second 

language educationalists. These newly-fashioned learning dynamics put heavier emphasis on 

progressive learning progress enforced via trials and errors. Resultantly, mistakes are deemed 

as a natural part of promoting learners to more advanced learning levels. The aforesaid 

viewpoints align with [6] avowing that with an enlightenment of supportive artificial intelligence 

tools, second language learning instructors are more liable to address more holistic classroom 

activities in which EFL learners are committed to honing their target language competencies to 

the greatest development. 

One of the outstanding features of artificial intelligence tools is that they can provide 

more adaptive learning support for EFL learners possessing heterogeneous knowledge, skills, 

experiences, and needs. With the provision of more versatile learning features, EFL learners 

will no longer feel apprehensive while taking part in a wide variety of challenging learning 

process. The realization of this robust learning optimism is ascribed to the extensive freedom 

granted to target language learners while attempting to accomplish a certain number of 

challenging tasks. [7] aver that proper artificial intelligence tools can pave a rewarding pathway 

for EFL learners wishing to foster their target language competencies to the topmost growth 

through that they acquire a richer array of valuable insights during their proactive attempts in 

finishing the particularly-given assignments. In a similar vein, [8] underscore on the essential 

role of artificial intelligence tools to be further implemented in these ever-changing educational 

dynamics by that second language learners can attain various novel insights during their active 

participation in challenging classroom learning activities. 

In reverse, the embodiment of all these advantageous values cannot possibly take place 

when second language educationalists do not inculcate robust readiness in embracing the 

optimal internalization of artificial intelligence tools in their classroom surroundings. [9] affirm 

that it is of foremost importance to broaden second language educators’ technological mastery 

on artificial intelligence tools through which they can promote more high-quality classroom 

learning enterprises to the entire learning community members. Frankly speaking, the prolific 

development of EFL teachers’ insightful mindsets on the optimal use of artificial intelligence 

tools is still in its infancy. Most EFL educators still infuse a scant understanding of how to 

maximize the fullest artificial intelligence benefits in their regular learning basis. [10] state that 

it is becoming progressively important for educational stakeholders to involve EFL 

educationalists into an intensive series of artificial intelligence tool trainings by which they will 

entrench a higher degree of immediacy in facing various unprecedented classroom challenges. 

Another formidable impediment obstructing second language learning instructors’ readiness in 

incorporating AI-based learning models in their classroom settings is the potent willingness to 

activate more innovative, creative, interactive, and contextualized pedagogical approaches. 

The fruitful implications of artificial intelligence tools can be embodied when second language 

educators are more committed to capitalizing on novel and relevant teaching strategies. It can 

be phrased that way because AI-oriented learning materials are designed to be in harmony 

with EFL learners’ particular learning interests, proficiency, and needs. [11] acknowledges that 

it is crucial for second language teachers to be more insightful toward the availability of modern 
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teaching-learning approaches amidst AI-centered classroom activities through which they can 

help EFL learners to develop their target language skills to the utmost growth. 

Despite the well-documented AI-based learning studies in enhancing EFL learners’ 

motivation, autonomy, and language proficiency, scarce attention has been devoted to 

teachers’ readiness and capacity to integrate AI tools effectively. Most EFL educators still lack 

comprehensive knowledge and confidence in applying AI-based pedagogies, which creates a 

huge gap between technological affordances and classroom realities. This irrefutable truth is 

exacerbated with the limited studies delving more exhaustively on EFL teachers’ readiness in 

implementing artificial intelligence tools on their daily classroom basis. The former studies 

concerning the importance of applying appropriate artificial intelligence tools merely focused 

on teachers’ and learners’ perceptions. By having no empirical evidence from the profoundly-

reviewed literature investigations, second language educational stakeholders encounter 

arduous moments in devising the most optimal AI-based learning programs as they have not 

yet possessed a thoughtful understanding of in which conditions artificial intelligence tools can 

operate best to promote holistic academic outcomes to all learning community members. The 

previously-published studies solely explored the meritorious learning rewards obtained by EFL 

learners amid effective artificial intelligence tools implementation. With this superficial 

viewpoint, second language educators endure tough moments in juxtaposing their specifically-

designed discipline content knowledge with the innovative features forming in artificial 

intelligence tools, resulting in an unwanted discrepancy between the pre-determined learning 

expectations with learners’ prospective learning expectancies. 

Anchoring on the above-elucidated shortcomings, the researchers initiated this small-

scale library study in the hope that second language educational stakeholders and teachers 

can start establishing solid, mutual, and collaborative networking in rejuvenating their existing 

curriculum enactments as they gain an exhaustive understanding of in which conditions and 

circumstances EFL learning instructors will be ready in incorporating compatible, innovative, 

and meaningful artificial intelligence tools through their regular learning routines. To that end, 

the researchers actualized their utmost attempt to impart harmonious responses to this single 

research inquiry: To what extent are EFL teachers ready in implementing artificial intelligence 

tools through their daily classroom basis? 

 

METHODOLOGY 

The researchers conducted this small-scale qualitative investigation with the support of 

a library analysis approach. A Library analysis approach enabled the researchers to generate 

more credible and robust research results, as conscientious and iterative data analysis is 

continuously enforced. [12] argue that in the light of a library analysis method, the researchers 

are more prone to yield more reliable and sound research outcomes by which they are 

committed to undertaking profound and critical data analysis process. To corroborate the 

optimal incorporation of a library analysis method, the researchers harnessed a thematic 

analysis approach. A thematic analysis approach plays an essential role of addressing more 

understandable, compatible, and applicable findings to the designated research stakeholders 

due to the equilibrium data dispersion. [13] postulate that a thematic analysis approach is 

beneficial for helping researchers to impart more apprehensible, suitable, and contextualized 

results in which the analyzed findings are clustered into identical themes. Eventually speaking, 

the researcher also ensured the significant diminution of unintended bias among the generated 

findings with the employment of an open-coding approach. An open-coding approach is a 

propelling force for the researcher to significantly minimize various kinds of incongruities amidst 

the particularly-examined data since the findings are juxtaposed to be in agreement with the 
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major discipline subject forming in the main body of this existing study. [14] prompt modern 

researchers to make use of an open-coding method in their respective data analysis stages, 

through which they are capable of producing more accurate findings worthwhile to be further 

applied in the designated subject-specific fields. 

The researchers had two major intentions before embarking on this moderate library 

study. Firstly, the researcher expected that the impending findings can be the major driving 

forces for professional educationalists to inculcate a higher level of immediacy in internalizing 

various artificial intelligence tools through their regular classroom learning environments. 

Having this rejuvenated mindset, second language educators will have broader opportunities 

not just to elevate their learners’ utmost learning potential but also unlock the probability of 

promoting more conducive and friendlier learning environments for the significant betterment 

of their future. Lastly, the researchers hoped to fill the specific lacuna departed from the 

previous artificial intelligence scientific works. By becoming more conscious of EFL teachers’ 

readiness in implementing artificial intelligence tools via their daily teaching-learning activities, 

second language educational stakeholders can heed more profound attention at revisiting and 

recreating their former AI-based educational programs in such a renewed fashion, empowering 

the whole learners’ target language learning trajectories. 

For the study's selection, the researchers selected 30 prior artificial intelligence studies 

taken from reputable international and national journal article platforms. These 30 previous 

artificial intelligence scientific works ranged from 2022 to 2025. Speaking specifically, all these 

particularly-chosen investigations focused on discussing EFL teachers’ readiness in 

incorporating artificial intelligence tools through their habitual classroom learning vicinities. With 

regard to these three main objectives, the researchers can potentially address more deeply-

rooted and salutary findings for the continual advancement of artificial intelligence tools in these 

modern EFL teaching-learning enterprises. It can be stated that way because all the 

thematically-categorized findings are deciphered owing to evidence-based and research-

informed-decisions. 

It is worth signifying that the researchers descriptively construed the pertinent findings 

forming in this library investigation. Concerning the activation of a descriptive data elaboration, 

the researchers refrained from overlapping this authentic research report with his subjective 

perspectives, notions, and arguments to maintain the originality, believability, and authenticity 

of each explained finding. The researcher opted to make use of this data analysis approach to 

avoid any kinds of confounding and fallacious interpretations among the targeted research 

stakeholders. Irrespective of the employment of this data delineation strategy, the researchers 

concatenated these descriptively-oriented results with the supportive accompaniment of 

relevant artificial intelligence theories and findings. By embodying this initiated action, the 

researchers provided a strong foundation for the designated research stakeholders to obtain a 

comprehensive understanding of the topical subject discussed in this investigation. This 

probability may more likely happen due to the conclusive inferences deduced based on 

comprehensive research outcomes produced by the previous researchers. 

 

FINDINGS AND DISCUSSIONS 

This ensuing line is purported to portray two major research themes generated through 

an in-depth thematic analysis procedure, as alluded to in the previous sections. The 

researchers attempted to address critical, comprehensive, and relatable descriptions toward 

the following two thematically-categorized findings: (1) Institutional and professional readiness 

for AI integration in EFL teaching, and (2) pedagogical and learner-centered impacts of AI in 

EFL classrooms. 



 

Copyright © 2025, Journal of Emerging Technology in Teaching and Learning, 2025, 1(2), 43-54 47 

Theme 1: Institutional and Professional Readiness for AI Integration in EFL Teaching  

Theme 1 Authors 

Institutional and 

professional readiness 

for AI integration in EFL 

teaching 

[15];[16]; [17]; [18]; [19]; [20];[21]; [22];[23]; [24]; [25]; [26]; 

[27]; [28]. 

It is interesting to highlight that the majority of EFL educationalists insistently require 

institutional and professional readiness before commencing their second language learning 

enterprises with an appropriate incorporation of artificial intelligence tools. An institutional 

readiness manifested in the forms of intensive workshops, trainings, and seminars delving more 

profoundly about the utilities of particular artificial intelligence tools [29]. By doing so, EFL 

educators are more liable to entrench a higher level of self-confidence upon activating various 

kinds of AI-based learning applications in their regular classroom dynamics, as they have 

inculcated ample knowledge of these technologically-driven learning tools. This rewarding 

benefit is parallel with the finding of [17], who revealed that most Vietnamese second language 

teachers have transformed into more innovative, critical, and insightful learning planners after 

being immersed into a series of AI-oriented learning trainings. Concerning professional 

readiness, second language educationalists frankly admitted that it is pivotal for educational 

institutions to equip them with well-structured, comprehensive, and contextualized AI-based 

learning guidelines through which they will have wider opportunities to design high-quality and 

meaningful teaching-learning enterprises in the presence of heterogeneous learners. [16] has 

likewise noted that educational stakeholders should be more ready in addressing obvious, 

accurate, and reliable artificial intelligence learning standards through which second language 

educators are more adept at promoting more qualified and enjoyable classroom activities to all 

learning community members. 

Furthermore, second language teachers should not be confined to their frequently-

utilized artificial intelligence tools. Simply speaking, second language educators need to enrich 

their perspectives, knowledge, skills, and experiences with an extensive exploration of varied 

beneficial artificial intelligence tools[30]. By doing so, they can enforce more adaptable and 

flexible teaching strategies adjustment best fitting their learners’ specific learning needs, 

competencies, and preferences. The aforesaid contention is congruent with [18] disclosing that 

Turkish second language educationalists are capable of designing more compatible topical 

lessons and relevant learning dynamics amidst their heightened understanding of various 

useful artificial intelligence applications. As a result of these robust institutional and professional 

readiness, EFL teachers are more skilled at imparting more effective instructional supports 

assisting their learners to reach their fullest target language knowledge, competencies, and 

achievements. The attainment of this rewarding learning outcome is attributed to their accurate 

mappings toward learners’ particular learning difficulties and progressions. [21] suggested that 

global educational institutions enrich their EFL educators’ discipline knowledge and 

professional development with the supportive accompaniment of artificial intelligence tools, of 

which they can exert more potent control and conscientious monitoring toward the continuation 

of learners’ learning progress. To fully actualize all these meritorious learning outcomes, 

second language teachers prompt their educational institutions to involve them in a wide variety 

of professional learning community practices[31]. This initiated action is worthwhile to be done 

in that target language educationalists can gradually broaden their knowledge, skills, and 

experiences concerning the expedient ways of utilizing artificial intelligence tools in their daily 

learning basis. [20] unfolded that an overwhelming majority of Slovakian university EFL 

teachers were supportive towards the continuous implementation of professional learning 
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community practices as inseparable parts of their pedagogical content knowledge growth, in 

that they cultivate a robust understanding of the extent they can maximize the greatest potential 

of artificial intelligence tools through their habitual classroom dynamics.    

Theme 2: Pedagogical and Learner-Centered Impacts of AI in EFL Classrooms  

Theme 2 Authors 

Pedagogical and learner-

centered impacts of AI in 

EFL classrooms 

[32]; [33]; [34]; [35]; [36]; [37]; [38]; [39]; [40];[41]; [42]; [43]; 

[44]; [45];[46]; [47]. 

In agreement with the thematically-categorized findings forming in theme 2, the vast 

majority of second language educationalists infuse positive perceptions toward the ceaseless 

incorporation of artificial intelligence tools in their regular classroom vicinities. Meaning to say, 

most second language educators participating in these prior studies are willing to make the 

best utilization of various artificial intelligence tools as supportive digital learning tools in their 

classrooms. This may be due to its feasibility, applicability, and relevancy experienced among 

EFL learners in these ever-changing learning contexts[48]. Concerning the feasible aspect, 

artificial intelligence tools are influential for helping second language educationalists to bring 

about less anxious and stress-free classroom learning enterprises for EFL learners, which may 

result in the significant elevation of more responsive and proactive learning participations. [32] 

advised second language educationalists in Hong Kong to commence their habitual teaching-

learning activities with the activation of proper artificial intelligence tools, by which they will 

transform into more strategic learning instructors who are capable of promoting more positive 

learning enterprises to all classroom community members. Artificial intelligence tools are the 

major driving forces for second language educators to determine the most expedient learning 

pathways working best for fulfilling their learners’ specific learning objectives and needs. The 

dissemination of this rewarding learning outcome may potentially happen since second 

language teachers are habituated to conducting critical self-reflections after completing a series 

of prior teaching-learning activities. [36] uncovered that with the presence of meaningful 

artificial intelligence tools, Chinese second language learning instructors were skillful at 

preparing the most suitable topical lessons and favorable learning activities as they had been 

acclimatized to conduct critical self-reflections after enforcing the previously-conducted 

classroom enterprises. 

Another plausible impetus igniting second language teachers’ volition in making use of 

artificial intelligence tools in their daily classroom basis is the provision of positive, constructive, 

comprehensive, and relatable feedback. Artificial intelligence tools stand as powerful solutions 

for second language educators aspiring to address mutual and supportive learning inputs 

confirming learners’ specific target language skills progression. As a result of this rewarding 

feedback provision, second language learners are more motivated to achieve their target 

language competencies to the utmost growth since they are profoundly aware of particular 

learning areas requiring intensive improvements. [38] advocated that Indonesian second 

language learning instructors embark on their regular classroom enterprises with a well-

entrenched understanding of variegated artificial intelligence tools, where they will be better 

supported at addressing more rewarding feedback provisions for the betterment of their 

learners’ prospective learning progress. With the presence of compatible artificial intelligence 

tools, second language educators are capable of extending mutual and cooperative support for 

EFL learners encountering strenuous learning challenges. Resultantly, second language 

teachers can preserve their valuable teaching periods to impart more efficient differentiated 
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pedagogical instructions fitting most appropriately with their learners’ present learning 

situations. [39] recommended that worldwide second language educationalists to familiarize 

themselves with the varied interactive features of their frequently-utilized artificial intelligence 

tools so that they could effectively design a vast array of language learning assessments, 

helping to locate their learners’ specific learning strengths and weaknesses. Ultimately 

speaking, second language educators are keen on harnessing a wide variety of beneficial 

artificial intelligence tools in their classroom circumstances. This robust motivation is impacted 

by an outstanding escalation of learners’ lifelong learning character. Owing to the availability of 

richer information and interactive learning features forming in artificial intelligence tools, EFL 

learners are more committed to infusing a higher degree of inquisitiveness, leading them to 

enforce self-reliant knowledge exploration outside their regular classroom routines. This last 

strand of findings concurs with [45], pinpointing the essential role of immersing second 

language learners into a wide variety of AI-based learning activities, by which they are more 

encouraged to undertake more exhaustive exploration towards the specifically-discussed 

learning topics.     

 

CONCLUSIONS AND RECOMMENDATIONS 

The findings of this study demonstrate the critical importance of cultivating second language 

educationalists’ readiness, resilience, and proficiency before internalizing artificial intelligence tools 

through their regular classroom learning enterprises.  The thematically-categorized findings 

highlighted on the dual dimensions of EFL educators’ immediacy, which are institutional and 

professional readiness. Educational institutions serve as essential catalysts for promoting prolific 

professional learning community dynamics where EFL teachers begin to cultivate a higher degree of 

motivation and confidence upon activating the specifically-chosen artificial intelligence tools in their 

classroom vicinities. Hence, it is important to constantly immerse second language educationalists 

into a series of AI-based learning trainings, seminars, and workshops to enable them to promote 

qualified, meaningful, and transformative learning enterprises where all classroom community 

members are committed to consistently showcasing their best learning performances. 

Equally important, this study highlights the pedagogical and learner-centered benefits of AI-

oriented learning integration. When strategically applied, AI can potentially establish robust learning 

motivation. The occurrence of this valuable learning outcome does not happen by accident since 

second language learners constantly undergo more comfortable and supportive classroom learning 

dynamics in which they are habituated to instill a higher level of responsive, active, and cooperative 

learning behaviors. The meaningful employment of artificial intelligence tools can also pave an 

enlightening pathway for EFL educators to tailor their particularly-made learning materials and 

activities to be harmonious with learners’ current learning conditions. Moreover, an efficient 

internalization of artificial intelligence tools serves as a critical empowerment for advancing EFL 

learners’ target language proficiency to the greatest extent. This coveted learning event may more 

likely take place due to the dissemination of timely, constructive, and positive feedback, assisting 

second language learners to establish a higher degree of learning ownership. With this student-

centered learning practice, learners will have broader opportunities to possess a keen sense of 

conducting profound explorations toward their discipline content knowledge, impacting their 

intellectual empowerment in the long run. 

Given these complex pictures, the above-reviewed findings affirm an important role of 

fostering EFL teachers’ readiness before commissioning them to implement a vast array of 

sophisticated artificial intelligence tools in their respective classroom settings. By inculcating robust 

preparedness in AI-centered learning dynamics, second language educationalists do not only provide 

mutual learning assistances for EFL learners to acquire the designated knowledge, skills, and 
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experiences in corresponding ways but also reshape their personal identities to be labelled as 

professional, qualified, and competent learning instructors. This underlying principle resonates with a 

crucial role played by second language educationalists in this ever-changing era; transforming into 

insightful agents of changes by promoting impactful breakthrough in their regular classroom learning 

environments. 

In the end, the researchers proposed some recommendations for policymakers, educational 

institutions, practitioners, and future researchers concerning the applicability of proper artificial 

intelligence tools in these modern EFL teaching-learning dynamics. First, educational institutions 

have to devise more contextualized AI professional development trainings closely interlinked with EFL 

teachers’ diverse cultural, social, and professional backgrounds. This suggested advice is necessary 

to be carried out to ensure the enforcement of more meaningful, empowering, and relevant AI-based 

training programs among heterogeneous educators. Due to the exponential development of artificial 

intelligence tools, educational institutions should ensure the continuity of AI professional development 

training. This action matters most for substantiating second language educationalists’ internal 

motivation in making use of suitable artificial intelligence tools through their daily classroom learning 

dynamics, of which they have already equipped themselves with insightful knowledge towards these 

technologically-driven learning platforms. Furthermore, educational institutions need to involve 

second language teachers in various professional learning community enterprises. By continuously 

partaking in varied professional learning community dynamics, EFL educators can entrench a higher 

degree of trust and collegiality, contributing for the reinforcement of their current artificial intelligence 

knowledge, skills, and experiences.    

For second language learning instructors, they must conduct more self-initiated actions to 

establish their specific teaching-learning dynamics with the meaningful integration of proper artificial 

intelligence tools. As a result of this action, EFL teachers ought to orchestrate a richer array of learning 

activities, topics, subjects, and pedagogical instructions best fitting their learners’ particular learning 

conditions. With an embodiment of this agentic action, second language educationalists are more 

prone to disseminate more gratifying target language learning achievements in the presence of 

divergent EFL learners. This probability can take place as EFL learners practice their current second 

language acquisition enterprises based on ongoing learning progress having been procured. In the 

same line of argument, second language teachers are prompted to conduct exhaustive critical self-

reflections after accomplishing their former AI-based learning activities. By profoundly reflect on their 

previously-enforced learning dynamics, second language educators will be better assisted at 

stipulating better-quality teaching plans. The entrenchment of this laudable educational outcome 

happened since second language educationalists successfully unearthed particular learning 

strengths and weaknesses residing among their learning community members. 

Prospective researchers play an essential role in advancing the meritorious research 

outcomes derived from this moderate library investigation. Future researchers need to conduct more 

longitudinal explorations delving more exhaustively into the impacts of AI-based learning dynamics 

on EFL learners’ communicative competence, fluency, and autonomy. This action should be taken 

as second language educational parties can establish more mutual, solid, and collaborative teamwork 

in devising the most compatible AI-centered learning programs for their respective educators and 

learners.  

Equally important, impendent researchers are advocated to undertake more comparative 

investigations concerning second language teachers’ immediacy in utilizing AI tools through divergent 

cultural and institutional contexts. By doing so, the designated research stakeholders will gain 

insightful perspectives concerning the most supportive conditions of which certain artificial intelligence 

tools can operate in their best ways. Finally, it is of prime importance for future researchers to conduct 

more in-depth investigations on the impacts of internalizing artificial intelligence tools on second 

language educationalists’ professional identities growth. By unravelling the mutual interplay between 
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these two different variables, EFL educators will be supportively assisted to set up their forthcoming 

teaching-learning enterprises in an orderly fashion. The occurrence of this rewarding educational 

outcome is impacted by the sign of heightened professional development growth obtained through 

continuous AI-based learning training sessions.  

Therefore, it is fair to deduce that aligning EFL teachers’ readiness, professional 

development, and topical knowledge with the efficient artificial intelligence tools utilization will provide 

more valuable educational trajectories for learning community members aspiring to thrive significantly 

in their performances, knowledge, skills, experiences, and achievements. 
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